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Introduction

Education is a basic human right and essentialafthieving sustainable peace and human
development goals. (Beijing POA, 1995). The maimppse of this chapter is to explain the
gender gap in education with reference to issueacoéssibility, affordability and quality of
education. Furthermore, issues of challenges andtints facing education system in North
and South Sudan are discussed. The chapter alsdescssues related to the factors leading to
gender gap in education and came out with proppsedity objectives and interventions for
promoting girls education in Sudan to be impleménty the government, civil society
organizations as well as the families. The right éducation has been incorporated in many
international human rights instruments, includimg tConvention on Social, Economic, and
Cultural Rights (CSECR), the Convention on the Rigéf the Child (CRC), and the Convention
on the Elimination of All Forms of Discriminatiorgainst Women (CEDAW).

Furthermore, the International community has dedan many International Conferences such
as the Fourth International Conference on Womerjirige1995, Copenhagen, Population and
Development —ICPD- (1994)- Cairo, International @mence of Human Rights — Vienna -
(1993), ICPD +5 and in other forums such as theldeducation Forum in Dakar in 2002 that
education, particularly girls’ education is a bakieman right and is fundamental for her
development and empowerment as well as for natiandl economic development. Moreover,
the international community became committed taeaghgender equality in education through
accomplishing by the year 2015 the Millennium Depehent Goals (MDG), specifically;
MDG2: Universal Basic Education for All Children &anMDG3: Gender Equity and

Empowerment of Women.
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At the National level, the government of Sudan kigmed the CRC in 1990, CSECR, ICPD
platform of actions, Beijing platform of actionscaakar Declaration of Education for All in
2002. This commitment was renewed at Jomtien 80Jhd Dakar in 2000. In 2002 a National
Forum for EFA (Education for All) was formed headeyl the Federal Minister of Education
with an executive body headed by a national coratdr. Thus, recognizing education as a
right for all citizens irrespective of their gendeathnicity and class...etc.  Sudan is also
committed to achieve the targets of the Millennibevelopment Goals of (2) Universal Basic
Education for All Children and (3) gender equadityd women empowerment.

As a result, plans and strategies were formulatet as the National Strategic Plan for the years
2000 - 2005, a plan of action for education for valich aims to raise the rate of literacy
especially among women and to integrate other progrinto adult education syllabus such as
income generating projects, health and agriculadecation. The plan also includes a special
programme for education and vocational trainingeeiage dropouts in all areas. Currently the
Sudanese Ministry of Education is also working aneducation plan for 2007-2011 as part of

the Country Comprehensive Strategic Plan.

In addition, a presidential decree was issued bkshdtg a separate department for Girls
Education with state level offices in 2000 and $&gion for planning general education for all
was set in place. Also Federal Ministry of Edumathas established a department of nomadic
education which trains teachers and provides seswaf mobile schools as well as other services
such as literacy classes for both women and men.

The most important accomplishment is abiding thetesto guarantee free and compulsory
education at the primary level and illiteracy ecadion programs by the Interim National
Constitution of the Republic of the Sudan 2005tg articles 13-1 (a), 13-1 (b). Moreover,
Interim National Constitution for the year 2005 egvpersons and groups the rights to establish
and maintain private schools and other educatiorgitutions at all levels in accordance with
the standards of law. It also has obliged the statenobilize public, private and popular

resources and capabilities for education and dpwednt of scientific research and to guarantee
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and protect freedom in academic institutions andsakntific research. (Interim National
Constitution of Sudan (2005), articles number1133-2, 13-3, 13-6, 44-1, 44-2. pp7 and 17)

Furthermore, the international, national and loeah- governmental organizations, community
based organization, and the private sector cong&ilba improve education in Sudan and to
increase the number of educated population paatiguivomen through undertaking different
activities such as construction and rehabilitatiohschools, provision of trainings for teachers,
carrying out researches, advocacy campaigns, ratidn of resources, provision of textbooks,
curriculum development, provision of literacy das, provision of food and school uniforms,
literacy classes .. etc. In fact 47% of educaservices in Sudan is provided by the private
sector and community.

Despite the commitments and efforts of governmeational non- governmental organization,
community based organizations to achieve qualitycation for all; still the education sector

suffers problems in three areas: enroliment, quetiucation and achievements.

1.1 The Enrollment Rates:

Pre-school Education:

Pre-school education is part of the general edutcaystem and absorbs children between three
and five years of age. The data during the perif2B199 to 2002/03 showed that the number of
institutions for preschool children increased fr@252 schools in 1998/99 to 9823 and the
number of children enrolled in pre-school level w6742 in the year 1998/99 and became
491733 in 2002/03. This increase had been accomgdny the increase in the number of
teachers. However, gender gap, with regard to lemeok rates and to the number of female
preschool teachers to male teachers, still exi3tise data for the year 2004/2005 showed that
among 491733 children only 222945 children are femalt also showed that among a total of
14234 teachers, female teachers constitute 1178i(e male teachers are 2444. (Central bureau
of statistics, 2007)
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Table 1: Preschool education: No. Of kindergartenKhalwas, children and supervisors for 2002-
2003

No. kindergarten &Khlawas No. of children No. of supervisors
Males Females Males Females
9833 213748 221842 2444 11790

Source: Ministry of Education cited in Central Bateof Statistics 2007

1.2 Basic Education

The duration of basic education is for eight yeamsl pupils usually enroll at the age of six.
Despite progress in expanded schooling, which mee&nced in many regions of the Sudan,
statistics show that the overall achievement ofcbagucation is still low, with huge gender and
regional disparities. The Gross Enrolment RateRy5ilB basic education during the period 2004
is 59.06%. The lowest enrolment rates are fourithé Blue Nile State, Southern, Western and
Eastern regions. The higher levels of enrollmem¢ @e found in the northern regions and
Gazira state which are not directly affected byabeflict, whilst the lowest rates correspond to
conflict areas. There is a difference of (78.9%iween the Northern state and Bahr Al-Gazal

state which is quite a large rate of geographicrdjgzancy. (See chart 1 and table 2 below).

The ratio of girls' intake in basic education ind8n for the year 2002/2003 is (62.7%) in basic
schools compared to a rate of (71.3%) for boys withap of (8.6%). While the rate of the girl's

enroliment (56.1%) compared to a rate of (62.9%)blwys with a gap of (6.8%). (See Chart 2
and table 3).

Basic education also suffers from two problems;gheblem of basic school pupil dropout and
the problem of an out-of school- girl child. Thétéa refers to a girl at school age that has not
enrolled in school or left the school before cortiptgthe cycle of basic education. The rate of
dropouts shows large regional and gender disparigee table 4). For example, dropout rates
for both boys and girls are very high in Southeud&h, Blue Nile, Red Sea, Gedarif, Kassala,
North and South Kordofan and North Darfur as comgdo Gizera and Khartoum. (FMOE and
UNICEF, 2004)
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Chart 1: Gross Enroliment Rate (GER) Regional Varidions

Attendance in primary school (%) - 2000
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Source Sudan MDG report2004
Chart 2: Girls/Boys Enrolment in Basic education
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Source: Sudan MDG report 2004.
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Table 2: Intake Rate in First Year Basic EducatiorBy Gender, Age and State 2002-2003

No of girls | No.  of | % of | No of | No. of| % of
State 6 years|girls in |intake in|boys 6| boys in|intake in

old school schools years old | school | schools
Northern 8023 8001 99.7% 8393 8316 99.1
River Nile 12482 11703 93.8 13306 13532 101.7
Khartoum 62622 56773 90.7 65549 57285 87.4
El Gezira 51172 42173 82.4 52353 48236 92.1
Blue Nile 9008 4589 50.9 6474 6092 64.3
Sinar 17785 9204 51.8 18340 15518 84.6
White Nile 23206 17732 76.4 23952 19958 83.3
NorthKordofan 23636 17058 72.2 24497 26560 108.4
South Kordofan 17121 10310 60.2 17780 11903 66.9
West Kordofan 17808 12829 72 18544 15274 82.4
North Darfur 22810 14364 63 23952 19810 82.7
South Darfur 42889 18900 44.1 44067 22235 50.5
West Darfur 23531 10635 45.2 25171 14054 55.8
Red Sea 8962 6143 68.5 9717 7746 79.7
Kassala 21320 15412 72.3 21304 16515 77.5
Gadaref 22005 12821 58.3 22851 14321 62.7
Bahr El Gazal States | 22771 4141 18.2 23729 5056 321.
Equatoria States 18431 4134 22.4 19614 5372 27.4
Upper Nile States 22214 3680 16.6 23032 4087 17.7
All Sudan 447796 280602 26.7 465625 331870 71.3

Source: FMOE EFA Plan of Action
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Table3: Enrolment Rates in Basic Education (2002-2XB)

Number of Pupils Population (6-7) years % of enrolrent

Boys girls Total Boys girls total boys girls total
Intake 331870 280602 604451 465625 447796 9134211.3 [762.7| 67.1
Enrolment | 2040360 1718334 3758694 32445316 306561810%6 | 62.9| 56.1 59.4

Source: FMOE EFA Plan of Action; cited from AhfaéNDP report, 2003 from

Table 4: Repetition & Dropout Percentages in Basi&ducation in Sudan (Academic Year 2001/02)

State

Northern

Grade 1

Grade 4

Grade 8

Boys

Girls

Boys Girls

Boys

Girls
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Kordofan | Dr. 1.3 1.6 3.6 4.5 4.2 6.3
[ 2 . . . . B
Kordofan | Dr. 0.3 0.3 0.3 0.1 0.8 1.8

South
Darfur

Source: FMOE and UNICEF 2004: Compiled from Edumadil Statistics, Educational Planning, Ministry of
Education, Khartoum, (Academic Year 2001/02)NB:=-RRepetition; Dr. = Dropout

1.3. Enrolliment in Secondary Education

The National statistics indicate that the rate idfsgand boy’s enroliment in secondary schools
is estimated at 22.2 (Sudan MDG report 2004, AUW BMINDP report 2004). However, the
FMOE annual report of 2004 shows that the overaibkment rate for first year secondary
school is (56.1%) for girls and (62.9%) for boyshwa gender gap of (6.8%). It also showed
that, there is gender gap in enrollment in seconda@hooling which varies according to
geographical regions. It shows that, despite geddgrarities, the enrollment rate in first year
secondary school is high in Northern, River Nilehaktoum and El Gazira States. While the
enrollment rates are remarkably low in the Souttstates, West, South and North Darfur, South
and West Kordofan and Blue Nile State. (See tabl@s$ and chart 3)
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Table 5: Rate of Enrolment in Secondary School fo2003/2004

Number of pupils

Population of secondary school &g | % of enrolment

boys

girls

total Boys Girls Total boys girls

Total

2003/ | 264551
2004

245853

5140404 1181487 1095492 2306977 22|22.4

22.1

Source: FMOE 2004 cited from AUW and UNDP rep@®4

Chart 3: Girls/Boys Enrolment in Secondary Education

Enrolment rates in secondary schools
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Source: Sudan MDG report 2004
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Table 6: Enrolment Rate in First Year Secondary Schol by Gender and Age 2002-2003

No of girls| No. of | % of | No of | No. of| % of
State 6-13 vyears| girls in | enrolment | boys 6-13| boys in| enrolment

old school in schools | years school in schools
Northern 59190 57472 97.1 61287 63055 102.9
River Nile 94997 80226 84.5 99529 87560 88.0
Khartoum 435295 358806 82.4 449795 383753 85.3
El Gezira 366821 275774 75.2 373972 314784  84.2
Blue Nile 69472 273 39.3 74564 39861 54.2
Sinar 134656 81337 60.4 137256 91093 66.2
White Nile 174600 104191 59.7 119741 177379 67.5
NorthKordofan 182471 124703 68.3 185897 149224  BO.
South Kordofan 135859 51122 37.6 141298 62697 44.4
West Kordofan 136815 58667 42.9 139768 81360 58.2
North Darfur 171975 84021 48.9 178030 112838 63.4
South Darfur 319837 92827 29.0 325445 120663  37.1
West Darfur 186106 51091 27.5 193293 86981 45.0
Red Sea 71764 42572 59.3 76072 49734 65.4
Kassala 158930 74325 46.8 157065 87942 56.0
Gadaref 161372 75987 47.1 166374 97792 58.8
Bahr ElI Gazal | 67905 23983 35.3 101857 27860 27.4
States
Equatoria States 71328 26920 37.7 106992 32780 30.6
Upper Nile States 66217 26982 40.7 99326 30642 30.8
All Sudan 3065610 1718334 56.1 3244516 2040360 62.9

Source: FMOE, Annual Report, 2003 cited from AUW BINDP report 2004
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1.4. Enrollment in Technical and Secondary Schools:

Technical and Science Schooling is part of the 8@ary education system. Generally it is
directed to males rather than females. Most ottélslnical training is provided for males while
females are given training in activities relatedheir domestic roles. However, the established
Technical and Science Secondary Schools do not tleee strategic goals or objectives to be
achieved in the long run. The statistics shows thare is a low girls’ enrollment rate in
Technical and Science Secondary schools as companethles since 1996 up to 2000. (See
table 7 below)

The statistics indicate that the number of girlseéhools was (7486) in 1996, which increased to
become (7843) in 2000, while the number of boysaased to be (13362) in 2000 from (12216)
in 1996. With regard to the number of schools,dat indicate that there is gender gap in favor
of boys. In 1996, there were (139) schools, outvbich (89) schools were for boys. This
number increased to be (112) schools for boys @02@vhile the number of girls’ schools
became 58. (Eisa, 2002 p66)

Table 7: Distribution of Technical and Science Seewlary Schools and students according to
Gender and year, and the percentage of Males to Fetes.

Year Number of Schools Number of Students

Girls Boys % Girls Boys %
1996 50 89 56 7486 12216 61
1997 52 94 55 7574 12493 61
1998 54 100 54 7662 12776 60
1999 46 106 53 7752 13066 59
2000 58 112 52 7843 13362 59

Source: Cited from Eisa, 2002. p66.
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1.4 Literacy Rates of 15 — 24 years old: Also terrdeAdolescent Education

Literacy rates in Sudan is described as high sinoenstitutes (49.9%) for North Sudan and (53.286)
urban South Sudan (FMOE and UNICEF 2004). Literaatgs also vary according to state. Female
literacy varies from 24% in Western Darfur to 68fKhartoum (SMS 1999). In rural areas illiteracy
rates are (62%) for females, (44%) for males andrban (34%) for females, (21%) for males (SMS
1999).

The Plan of Action for EFA aims to raise the ratéditeracy especially among women and to integrate
other programmes into adult education syllabus sisdhcome generating projects, health and aguieult
education. It also recommends the employment ¢ibNal Service recruits to teach in literacy class#
course this will require development of specialiniry courses. The Plan also includes a special
programme for education and vocational trainingeehage dropouts in all states.

National and local NGOs and CBOs are the main dmnitrs to adult education. One of the main factor
in the success of literacy classes is the workeaigrassroot level and with local people who aneilfar

with the target community and its socio-economatust and problems and can appropriately envisage
possible solutions. An example of this is the HaGsmmunity in the White Nile state where girls kvor

in the morning and attend school in the afternoon.

1.5. Enrollment in Tertiary and Higher Education:

The educational Statistics of 2001/02 indicate thatrthmber of students who where nominated to enroll
in institutes of higher education is(23209) gin&lé23273) boys with a slight gender gap in favob@fs
Also, records of 2001 showed that the enrollmeta far girls in both private and public universitiwas
(52.2%) comparing to (47.8%) for boys (JAM repdiender Concern, 2004). This drop in boys’
enrollment rates may be due to the fact that bogfepworking than continuing their education (AUW
and UNDP, 2004)

There is also a slight gender gap in some speatadizs such as application sciences. For exanple,
education colleges the number of girls enrolledeexrs that of boys by (1742). In the specializatbn
Physics only (6) girls were enrolled as compare(l&¥) boys, the same applies to engineering cedleg
with a difference of (1524) in favor of boys (IBID)

Data from three governmental universities for thary2001/2003 showed that the number of registered
BSc male students in colleges of education andimmnsas lower compared to number of females.
Moreover, male students are concentrated in cdlefeEngineering, Medicine, and economic studies
(see below table 8 & 9)
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Table 8 No. of Registered Students for B.Sc Degre@eThree Governmental Universities for 2002/2003

College Khartoum Omdurman  Islamic | Sudan University for Science
University University and Technology
Male female Male Female Male Female
Arts 899 1626 1230 1154 922 819
Economic and socigl817 874 - - - -
studies
Economic and political - - 1084 959 - -
Sciences
Medicine 846 1164 - - - -
Medicine and health - - 814 809 - -
sciences
Construction and 2083 1290 1198 134 6008 2021
engineering
Nursing 55 390 - - - -
Education 1186 1350 1286 1345 - -

Source: Ministry of Higher Education

Table 9 No. of B.Sc Graduates from Three Governmeat Universities for the Academic Year 2001/02:

College Khartoum Omdurman Islamic | Sudan  University for
University University Science and Technology
Male | female Male Female Male Female

Arts 239 | 426 281 234 83 87

Economic and social studies 19% 235 - - - -

Economic and political - - 299 308 - -

Sciences

Medicine and health sciences - 110 126 - -

Construction and 324 | 88 236 13 473 214

engineering

Nursing 10 69 - - - -

Education 161 | 633 401 338 - -

Source: Ministry of Higher Education
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2. Issues of Quality of Education:
Quality of education is related to quality schoddsjailability of textbooks, teachers, and

effective management of education sector and aehient rates.

2.1. Schools:

There were 12,004 primary or basic schools for 3%8L students in 2003 in Northern Sudan.
However, new class rooms are needed to deal wiHafye inflow of migrants students from
Southern states that will enroll in schools in Nherth. The estimated classrooms to be build
annually is 2,200 classrooms and to be provideth wiater and sanitation so as to reach the
enrollment targets. (JAM Sudan 2005)

Moreover, two third of primary/basic schools arethout adequate water and 50% have
inadequate sanitation facilities which has a negatinfluence upon female school attendance
and enroliment. (IBID)

In Southern Sudan, only 10 percent of the scha@srapermanent buildings and the majority,
61 percent are in poor structures and there isscheol per 1000 children. In 2005, there are
approximately 1800 schools; of which (33) are sdaoy schools. Existing schools have
inadequate facilities and sanitation and charasgdrias unsuitable for learning. (JAM Sudan
2005)

Other issues related to quality school are thetiomeand the type of the school in terms of single
gender school or co-education school. Studies aports indicate that schools are usually
located in towns and in rural areas far from thaltn villages. Therefore, children might take
between three to four hours to reach the schoelacRing schools during rainy seasons is also a
problem for many children, especially the very ypumes and females who are not allowed to
walk alone or sometimes have to be accompaniedéybher brothers. Thus, they leave school
because of distance and unavailability of trangpian, in addition to unavailability of food in
school (FMOE and UNICEF, 2004)
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In the disadvantaged rural areas which were affilayewar or suffered from underdevelopment,

co-education is predominant and considered as streaming factor to girls’ education. (IBID)

2.2. Textbooks and Educational Materials:

The majority of schools or other educational ingiins lack textbooks and educational
materials. It is estimated that the average @lffioumbers of textbooks per pupil is 2.1, but the
ratio is lower. Moreover, existing curricula in ti&outh does not state specific learning or
behavioral objectives, which lead to vaguenesgaching patterns and intended outcomes and
if the curriculum used in Northern Sudan is to dmopted it is described as intensive and
complicated for the pupils to absorb and the teaches not well trained to teach. In addition,
the mainstream national curriculum is claimed tacbkurally, ethnically and religiously biased.
It does not reflect girls’ and boy’s environmerds needs and usually gender biased or
stereotyped and does not tackle human rights, pégeskills, environmental and gender issues
nor consolidates the values of accepting othemsaldy, equity and democracy. (JAM Sudan,
2005)

In South Sudan, a process of Curriculum developraadtunification has been taking place as
most of the schools follow the curricula of neighbg countries. Moreover, the South lacks the
capacity to produce textbooks and materials to eugpachers. Curriculum is also needed to be
revised to include issues of integration, peacemdmu rights, self reliance, health and
development.

The tertiary and higher education institutions lagdated references, textbooks, and libraries

including electronics ones. (IBID)

2.3. Teachers:
Schools in Northern and Southern Sudan lack adequahber of qualified and trained teachers,
especially females. The pupil — teacher ratio &sib education system was 28 in 2003 in

Northern Sudan while it is planned to be increase®5. Only an estimated six percent of
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teachers are qualified in South Sudan, while 12 r&b cualified teachers as required by the
Federal Ministry of Education.

Another important issue is the low and sometimesgirlar payment of teachers in the Northern
and Southern states. Also small remuneration fegaehers to quit their jobs, join other jobs
with higher and regular payment or migrate to toMarsbetter opportunities. Thus teachers
who stay on the job have to look for extra incompéducing children to take extra classes which
in turn increases the cost of education and disgms families from taking their children to
school specially girls.

In rural areas teachers specially females mightfind appropriate accommodation and access
to daily amenities is difficult and supplies arach#o get. (FMOE and UNICEF, 2004, JAM
Sudan, 2005)

2.4. Management of the Education Sector:

Management of the education Sector refers to thgswaducation sector is directed, planned,
organized, coordinated, controlled and supervisetthé responsible bodies.

After the signing of the Comprehensive Peace Ages#r2005, the education sector has been
characterized as a four-tired decentralized systereby basic education, secondary education
and department of private education is part of ¢éielusive power of the States. Tertiary
education, education policy and research is parthef concurrent power of the National
Government and the Government of the South, eductgtianning is the responsibility of the
Government of the South. The local governmentiegs assigned a role in providing education
services by the states. (CPA, 2005)

However, previous experiences revealed that inNbgh, establishment and management of
basic education has been the responsibility ofdbal government, secondary is that of the state
and the tertiary is that of the federal governmé&mucation Councils are the focal points of
popular participation, playing a key role in scheapervision or maintenance, and fund raising
for covering school’'s and teacher's needs. Feddialstry of Education is responsible for

planning, policy, training, education researchyicuta development and monitoring the quality
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instructions. However, it has been obvious thateSt and localities lack the revenue base and
technical capacity needed to fulfill their respduigies in education. ( JAM Sudan 2005)

There is lack of coordination between the differ&sponsible bodies at the different levels after
transferring some of the responsibilities of teashiaining and payments to the state and local
levels. This has weakened the education systeheiNorth. The situation in the South is worse.
Education sector is dramatically under resourceigims of staff and funding. Therefore, it has
been almost dependant on parents and non-goveraimamgfanizations on management and
funding. Still the education sector needs realigkams, tools and mechanisms for monitoring and

evaluation to be developed. (IBID)

Achievements of Education:

Achievement of education refers to “ensure thds @nd boys, women and men are literate,
numerate and equipped with life skills” (UNICEF,DN. Achievement is also a result of quality
education and quality teaching which is lackingumdanese schools, thus forcing parents to rely
more on private schools and depriving the poordisaldvantaged sectors.

Studies and research revealed that the level ofeangas of males and females regarding human
rights, good governance components, reproductiadtihewomen empowerment and gender
mainstreaming issues is limited. Furthermore, sffee courses and job tailored training is
needed.

B. Challenges and Constraints:

According to research papers and studies on the défeducation and the girls and women
education in particular, (Bedri, 2003; AUW and UNRE04, Sudan JAM 2004, FMOE, NCCA
and UNICEF, 2004), the major factors leading todggrgap in education are:
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B. 1. Barriers Related to Economic Factors

Due to the economic sanctions, increase in fordigots, introduction of structural adjustment
policies (SAPs) government downsized the budgetatked for social services and investment in
human development. The education sector receingd(6.4%) of public expenditure in 2001,
down from (7.0%) in 2000 and (7.7%) in 1999. Comityugontribution caters for 53.4% of
education expenditure. (Sudan MDG 2004). Curremlyblic spending on education in the

North is strikingly low relative to revenue and papita GDP, (see annex I: figure 9).

Figure 9 : Per Capita Government and Education Spetling versus Revenue (US$, 2003)
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Source: Sudan Ministry of Finance and National Emog and World Bank. Cited in JAM Sudan volume (1)

As a result, families are not able to meet the egps of education such as the transport, school
uniforms, breakfast, materials .. etc. On the othend the decrease in education expenditure
results in unpaid teachers or/and low paid teactverking in a poor environment. It became
the responsibility of the state and the local gonwent to face the cost of general education from
the state and local resources. Thus, with the édniechnical and financial capabilities, they are
unable to build new schools near to the homeseogitis or boarding schools.

Moreover, with the absence of the support of thailfaand high cost of living and poverty,
some families depend on child labor at the expensieeir education. In such cases it is the girl

who is taken out of school to work or to allow theys in the family to pursue their education.
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B.2. Socio- Cultural Barriers:

Culture and values emphasize women’s domestic rafebs place restrictions on women’s

mobility. Therefore, girls are not allowed to trawe walk for long distances to schools and
universities in other rural or urban areas.

Furthermore, the culture glorifies women’s reprddig role rather than women’s productive

role. Thus, education is not recognized as impbrtan women as marriage and biological

reproduction. Hence, early marriage is one of thpartant reasons for girls dropping out of

schools. The tradition of early marriage for gidsdeclining in some states, but in others, e.g.
some of the Southern States, early pregnancy isncom

Another culture belief which constraints women’sieation is the culture of son preference, thus
its preferred to have boys sent to schools anthiarfamily to support their education expenses
because of the belief that they are the futuredwemers and will be responsible of the family

economically.

Families and communities, especially rural commesjtstill have negative attitudes towards
girl's education. Some families and communities,owdre influenced by traditional beliefs
regarding the ideal roles of women and girls ingbeiety, see women'’s education as a challenge
to the existing unequal power relations and thatcation is against women’s modesty and
honesty. Furthermore, education is not perceived hasic human right; therefore, women are
not allowed to enjoy their right.

Moreover, the implications of the gender biasdubst curricula, mass media and states play a
vital role in fortifying discriminatory images ofamen and men and the role they should play in

the society.

B.4. Barriers Related to Access to Mass Media
Mass media such as television, radio, magazinen@s and other means of Media are
important tools for raising people’s awareness olsgducation. However, in Northern and

Southern Sudan, there are areas where there isvavagie of TV and of poor communication
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infrastructures. Therefore, information on edugatamd in particular messages related to girls’
education might not be accessible to all commusitie
The implications of the gender biased school culaicmass media and states play a vital role in

fortifying discriminatory images of women and merddhe role they should play in the society

B.5. Health Related Factors:
Absenteeism and drop out of schools is high inlram@as because of frequent illness of girls and

boys and spread of communicable diseases suchlasgd®alnutrion..etc.

B.4 Barriers Related to War and Political Instability:
Armed conflict affects education of children, inrfpaular that of girls, through destruction of
educational infrastructure and internal displacem&ck of safe transport and existence of

practices of violence against women.

B.5. Limited Educational Services Targeting the Diadvantaged Groups: Children under
difficult circumstances like homeless children, g children, children of poor families, and

children with disabilities especially in rural asea

B.6. Constitutional and Legal Barriers:

The National Interim Constitution (2005) does nadng explicitly girls and women the right to
education. Thus there is no law forcing girls edion despite the fact the child law of 2004 in
its principles stressed the role of the governnmeamd family in supporting child education.
Furthermore, education has not yet taken its prpfsge in the priority agenda of the State as
still no specific budget has been allocated fornpytng education at the state and local

government level.

C. Proposed Priority Actions for Promoting Girls Education:
The indicator of girls and boys education revedlet both sexes face problems of enrollment,

quality education and poor educational achieventdotvever, it indicates that girls and women
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are in more disadvantaged position in comparisdrois and men. To deal with such problems

priority objectives have to be identified firsteth strategies and priority actions to be achieved.

The following are priorities identified by the digociety / non state actors and government of

Sudan regarding gender and education:

Priority Objectives:

To achieve by the end of the interim period geneguality in access to primary,
secondary and tertiary education and geographispadties must be addressed.
Equitable access to /and control over science exithblogy

A revised gender and human rights based Curricuhah promotes a culture of peace
and tolerance, achieving democracy and good gomeenaHIV/AIDS advocacy,
environmental concerns and sanitation. Sexual educand civic education with
consideration for diversity of cultural and ethgroups in Sudan.

To increase adult literacy rate by 50 % especaitypngst women.

Compulsory free basic education in ten states ofid¢on Sudan.

Update references materials in schools and untiessi

Add extra-curricular activities and home economics

All girls and boys should get equal quality edumatiwithout discrimination based on

academic standard, gender, ethnicity or class.

Strategies to be used to achieve the identified ity objectives:

Fund and resource allocation

Fund allocation for girl's education and adoptidrscholarships policy.

Allocate sufficient resources for implementationpmtoring and evaluation of the

educational reforms which will be undertaken bychd society.

2. Review and formulation of policies and regulatios:

To review the National education policies so adake gender issues into account
emphasizing factors that lead to gender gap in atci.e. early marriage, domestic

burden, boys preference...etc.
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Formulate regulations for deterring cultural preesi hindering girls and boys access to
education.

3. Training:
To conduct training for teachers, policy makers anchmunity leaders on gender and

human rights reproductive health issues.

To conduct training for planners and executivethatdifferent levels of the government,
teachers, school heads on education sector managantgovernance.
4. Development of educational infrastructure:
Classrooms construction & school rehabilitationgoaon including pit-latrines and water
points.
Set universal standards for classrooms construatioinenvironment
Reconstruction and rehabilitation programs for twmsing roads, establishing
communication means and boarding school.
5. Provision of Scholarships and Textbooks:
Provision of transport and boarding schools forsbagd girls, scholarship, and targeted
incentives to families adopted.
Provide enough textbooks and teachers, schootiiésta
6. Implementing specific programs for targets withspecial needs:
To solve specific problems of those with speciakd® the following strategies to be
undertaken.

6.1. Implementing special needs programmes tagyetmldren with disabilities, refugees, and

internally displaced persons (IDPs) and Pastosatisth as flexible timetable..etc.

6.2. Initiating programs that target adult literayd provide non-formal education for out-of-

school children

6.3. reducing labor inside and outside the hougeho
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Implementing of Empowerment Program for the purposeof:

* Empowering women and the families economically andially. This is to be
done by provision of employment opportunities tlgiounicro-credit programs
and income generating activities, laws enforcement eliminating violence
against women and protecting women’s rights, awes®Iraising programs to
promote women’s value in the society and the ingrar¢ of girl's education, to
let women and families have access to the infoonati The empowerment of
women and families and ability to take free decissmd overcome challenges to
send their children to school, especially girls.

* Creating dialogue between the executives’ bodied avil society relevant
members.

» Creating favorable economic, political and soc@dimate and supportive

environment to girl’s education.

Networking and Coordination:
With regards to coordination and networking, thiéofeing strategies to take place;

» To develop links and programs with relevant govesntibodies and civil society
organizations for promoting education of girls.

* To coordinate the education activities betweendifferent levels of government
and each level and the relevant non-governmenganizations, private sectors,
community leaders and donors by creating effectoramunication strategy.

» To revive existing networks as most of them arpdrtant for supporting girl's

education.

Peace Building and Sustainability
Serious measures have to be taken to sustain pea&e to achieve conducive environment for

education. These measures to include;

» Ending of war and building of trust among confligfiparties.
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* Reaching an agreement with the armed partiesrfiegting non-armed persons
and women and children from any act of violenceytmight be exposed to on
their way to schools.

» Disseminating of information on peace and the iSance of education,
especially women’s education.

» Developing of peace programs to include disarmamdemobilization and
integration projects.

» Forming of a committee from the conflicting partesd community leaders for
monitoring and developing measure for protectinigosts from destruction and

promoting education in areas controlled by armeadigs.

Actions to be undertaken by the Government Organizibons and Civil Society

Organizations to Achieve the Identified Objectives:

Different activities were suggested to be impleradnby civil society organizations/non state

actors, government organizations and other sigiema@es. They are:

Civil society: Media, networks, CBO, NGOs, INGO arBIOE to undertake gender and
Human rights awareness campaigns

Local Communities to participate in school condinrcand rehabilitation.

Political Parties, trade unions, religious tradiab groups to adopt adult education
programs

Private sectors especially banks to participaterovision of boarding schools, uniforms,
Transport, nutrition, proper sanitary schools, meogenerating activities to families,
lawns to students, and scholarships for secondawtyiaiversity education

Academic institutions, human rights centers, emmment associations to conduct
training for teachers on gender, women empowerntamntian rights, peace building,
sustainable development and environment issueaddfition to undertake studies and
researches to have examine the nature, locatiarsecgossible solutions for ending
gender gap in education.
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Six clusters of the civil society to participate ptanning, budgeting, implementing,
monitoring of girls education programs.

Private sector and international community to assi®rovision of necessary equipments
(labs, computers, sports...etc).

Ministry of Higher Education (MHE), Federal Minigtof education (FMOE), Ministry
of Finance (MOF) other relevant bodies, Internagloand national NGOs, and the
private sector to provide training and scholarshiptertiary level.

A council composed of retired educationists, Pareoiuncil, Women’s organization to
be responsible of receiving fund allocated for flas'aeducation

Academic and research institutions to conductarebes (a) to investigate the factors
leading to gender gap in education and suggestverigons, and (b) to evaluate the
plans and programs implemented.

Civil society and relevant government organizatiorconduct debate/meetings sessions
for sharing ideas and experiences.

Special programs for girl child education wheretuall factors inhibit enroliment or
retention e.g. incentives, awareness raising, iagudomestic burden by appropriate
technology interventions ...etc

Civil society and Ministry of Social Welfare to wowon poverty alleviation through
mothers’ economic empowerment.

Ministry of Education and Civil society to launclore appropriate curricula and support
literacy programs for adolescents and female adal@ive skills, raise self esteem and
determination for autonomy and advancement.

Policy makers to provide girls with opportunitigsareas of vocational training, and life
learning education for advancement of girls in m@aitional spheres.

Federal Ministry of Education, State Ministry of iggtion and civil Society to develop
new curricula that promotes gender equality, calttnages and identities of equal
dignity and prestige.
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The National Council for Child Welfare and represgéimes from the civil society
organizations to form a committee for assistinglenning and monitoring of education
system at the different levels and campaign foitipal support.

Federal Government of Education, Ministry of Finanand relevant states bodies |,
donors and non governmental organizations to peowdecial support for promoting
education in disadvantages areas such as Souttetes SGreater Darfur, the two Eastern
States and the Blue Nile State.
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